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Abstract
Performance assessment based on attitude in this study is one way to assess how
a lecturer behaves in interacting with students. Questionnaires were distributed
to 17 students to assess a lecturer A. Descriptive analysis was carried out on the
collected data. The results of the performance assessment of Lecturer A were in
the "very good" category with an average score of 4.68 on a scale of 5. Based on
the recapitulation, the grand mean was obtained = 4.68 which indicated a very
good general category. Students assessed that Lecturer A's main strengths were
in the indicators "arrives on time during lectures" (highest score = 4.94), "speaks
clearly when teaching" (score = 4.88), "provides examples of good professional
attitudes" (score = 4.82), "is open to discussions with students" (score = 4.82),
"respects students' questions" (score = 4.76), "has a high level of commitment"
(score = 4.76), "is able to control the class" (score = 4.76), "is able to inspire
students" (score = 4.76). Meanwhile, students assessed that Lecturer A's areas of
improvement were "openness to criticism and input from students" (score = 4.47),
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"responsiveness to problems faced by students" (score = 4.47), "creative in solving
problems that occur” (score = 4.41), and "ability to adapt to student conditions”
(score = 4.41). Although still in the good category, these two indicators should be
improved to achieve the maximum score.
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INTRODUCTION

Lecturers play a crucial role in the provision of higher education because
their quality directly contributes to the quality of the learning process and student
outcomes. In the increasingly competitive context of higher education,
universities are required to have superior human resources to produce quality
graduates. Therefore, the presence of competent lecturers needs to be supported
by an evaluation system that can comprehensively describe their performance.

Lecturer performance assessment is a crucial tool used by universities to
evaluate lecturer performance, provide feedback, and support managerial
decision-making. Performance assessment results can serve as the basis for
coaching, career development, awarding awards, and improving the quality of
learning. However, lecturer performance assessment instruments generally focus
more on hard skills, such as the implementation of the Tri Dharma (three pillars
of excellence), learning administration, and academic achievement. Soft skills,
particularly attitude, have not received adequate attention. This is despite the fact
thatHigher education functions to develop abilities and shape the character and
civilization of a dignified nation in order to enlighten the life of the nation.(Law
Number 12 of 2012 Concerning Higher Education, nd).

In fact, a lecturer's attitude in interacting with students is a crucial
component of the quality of learning. This attitude is reflected, for example, in the
ability to respect student opinions, be fair, be open to discussion, demonstrate
professionalism, and foster a positive learning environment. These aspects
influence the student learning experience and can strengthen the academic
relationship between lecturer and student. Therefore, lecturer performance
assessments that focus solely on hard skills do not fully reflect the overall quality
of lecturer performance.

Based on this description, this study focuses on the development of an
attitude-based lecturer performance assessment instrument and its application to
student assessments of lecturers. Specifically, the objective of this study is to
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develop indicators for an attitude-based lecturer performance assessment
instrument and describe the results of its application to the research subjects.

LITERATURE REVIEW
Performance appraisal and its role in performance improvement

Performance appraisal is a systematic process for assessing an individual's
achievements, work behavior, and contribution to organizational goals. Various
studies have shown that performance appraisal plays a crucial role in improving
work quality, both through evaluation mechanisms, feedback, and as a basis for
managerial decision-making.(Tangkuman et al., 2015) shows that performance
appraisals have a significant effect on employee performance, both
simultaneously with rewards and punishments and partially. Similar findings
were also conveyed by(Rani & Mayasari, 2015) as well as(January et al., 2015)
which emphasizes that performance assessments conducted appropriately can
improve individual work performance. Meanwhile,(Pratama & Sukarno, 2021)
found that performance appraisal and rewards had a positive effect on employee
performance, although punishment did not always show a significant
effect.(Kerr et al., 2022) And(GOMATHY, 2022) found that reward management
has a positive impact on employee performance which can increase motivation
and dedication in the organization.

Apart from functioning as an evaluation tool with the aim of
evaluation(Faculty of Education Team, 2009)Performance assessment can also be
supported by more structured systems and mechanisms. Setiobudi (2017) shows
that an indicator-based performance assessment system can help organizations
obtain a more objective picture of work performance. In line with this,(Ananta &
Winarti, 2013) emphasized that decision support systems in performance
assessment can help determine employee suitability in a more measurable
manner.(Okocha et al,, 2022) also explains that performance assessments
integrated into organizational systems play a role in increasing employee
motivation and organizational effectiveness. Thus, performance assessments are
important not only as a control tool but also as a means of developing the quality
of human resources.

Attitude as an important part in the context of education

In the context of education, the attitude aspect is an important element that
influences the quality of interaction between educators and students.(Celkan et
al., 2015) confirms that a climate of mutual respect in the classroom contributes
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to a successful learning process. The research shows that educator behaviors such
as being fair, respecting students, demonstrating professionalism, being open to
interaction, and displaying a positive attitude play a crucial role in building a
conducive learning environment. These indicators are relevant as a basis for
developing an attitude-based lecturer performance assessment instrument.

(Holzer & Daumiller, 2025) also emphasize the importance of trust in the
relationship between teachers and students. They point out that openness,
honesty, reliability, benevolence, and respect are essential elements that build
supportive learning relationships. In the context of higher education, these
elements can be understood as part of the lecturer's attitude, reflected in daily
academic interactions. Therefore, attitude is not only seen as a personal
characteristic, but also as a component that supports the effectiveness of learning
and the quality of the lecturer-student relationship.

Lecturer performance and relevance of attitude aspects

Lecturer performance is essentially not only determined by academic and
professional competence, but also by the lecturer's ability to build positive
interactions with students.(Asrifan et al., 2022) emphasized that in addition to
pedagogical and professional competence, students also perceive lecturers'
personal and social competence as important. Lecturers' attitudes, reflected in
their teaching readiness, regularity, objectivity in assessment, ability to provide
feedback, and ways of interacting with students, are part of the directly perceived
quality of learning.

This demonstrates that attitude is closely linked to lecturer performance,
particularly in teaching. Lecturers who demonstrate respect for students, fairness,
openness, professionalism, empathy, and inspiration are more likely to create an
effective learning environment. Therefore, lecturer performance assessments
should not only assess hard skills but also incorporate soft skills, particularly
attitude, to provide a more comprehensive picture of lecturer performance.

Research Framework

Based on theoretical studies and previous research, it is understood that
performance assessment is a crucial instrument for evaluating and improving the
quality of human resources. In the context of higher education, lecturer
performance assessments, which have traditionally focused on hard skills, need
to be complemented with attitudinal aspects. Various studies have shown that
attitudes such as respect, openness, fairness, professionalism, empathy, and the
ability to build a positive learning environment are crucial for successful learning.
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Therefore, this study developed an attitude-based lecturer performance
assessment instrument compiled from various relevant indicators, which was
then applied to obtain a picture of students' assessments of lecturer performance.

RESEARCH METHOD

This study uses a descriptive quantitative approach. This approach is used
to describe the results of implementing an attitude-based lecturer performance
assessment instrument based on student assessments. The focus of this study is
to develop indicators for the attitude-based assessment instrument and describe
the results of its application to the lecturers being assessed.

The subject of this study was a lecturer, hereinafter referred to as Lecturer
A, while the respondents were 17 students who had attended his lectures.
Respondents were selected purposively, namely students who had direct
experience in participating in the learning process with the lecturer being
assessed, thus being considered capable of providing a more accurate assessment
of the lecturer's attitude aspects.

The research instrument was an attitude-based lecturer performance
assessment questionnaire, developed based on a literature review on
performance assessment, educator attitudes, and lecturer-student interactions.
The study resulted in 25 assessment indicators, encompassing aspects of student
appreciation, openness, commitment, classroom management skills,
professionalism, fairness, empathy, the ability to build a positive learning
environment, and the ability to motivate and inspire students. Each indicator was
presented in a closed-ended statement.

Data collection was conducted by distributing questionnaires to
respondents. Each statement was assessed using a 5-point Likert Scale, namely:
strongly disagree (1), disagree (2), neutral (3), agree (4), and strongly agree (5).
The scores obtained from each indicator were then tabulated to calculate the
average value (mean) for each indicator and the overall average (grand mean).

Data analysis was conducted descriptively using average scores to illustrate
the tendency of students' assessments of Lecturer A's performance based on
attitude. The average score for each indicator was used to identify aspects that
received relatively higher or lower ratings. Furthermore, the grand mean was
used to describe the general categories of the results of the attitude-based lecturer
performance assessment.
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RESULTS AND DISCUSSION

The implementation of the attitude-based lecturer performance
assessment instrument was carried out on Lecturer A by involving 17 students as
respondents. The instrument used consisted of 25 indicators that describe aspects
of the lecturer's attitude in the learning process. Based on the results of data
processing, an overall average (grand mean) of 4.68 was obtained on a scale of 5,
which indicates that Lecturer A's attitude-based performance is in the very good
category. These results indicate that in general students gave a positive
assessment of Lecturer A's attitude in interacting, teaching, and building a
learning atmosphere. The following is presented in Table 1 of the Data Processing
Results as below.

Lecturer Name:A
Number of Respondents:17 Students
Number of Statements:25

Table 1.
Data Processing Results
No Indicator Average Category
1. Lecturers respect students' opinions 4.65 Very good
2. Lecturers appreciate students' questions 4.76 Very good
3. The lecturer speaks clearly when teaching. 4.88 Very good
4. Lecturers are open to criticism and input from 4.47 Very good
students
5. Lecturers have high commitment 4.76 Very good
6. The lecturer is able to control the class 4.76 Very good
7. Lecturers are able to provide guidance to 4.65 Very good
students
8. Lecturers have good initiative 4.71 Very good
9. Lecturers are quick to respond to problems 4.47 Very good
faced by students
10. | Lecturers are creative in solving problems that 4.41 Good
occur
11. | The lecturer came on time for the lecture. 494 Very good
12. | The lecturer shows enthusiasm and passion in 4.71 Very good
teaching.
13. | Lecturers are able to adapt to student conditions 4.41 Good
14. | Lecturers always give challenges to students 4.71 Very good
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15. | Lecturers are fair to all students without 4.59 Very good
discrimination.

16. | The lecturer provides an example of good 4.82 Very good
professional behavior.

17. | Lecturers maintain ethics in speaking and 4.59 Very good
behaving in class.

18. | Lecturers demonstrate polite behavior in 4.71 Very good
interacting with students

19. | Lecturers are open to discussing with students 4.82 Very good

20. | Lecturers treat students with respect and 4.53 Very good
empathy.

21. | Lecturers are fair and transparent in giving 4.65 Very good
assessments.

22. | Lecturers are able to make students active in the 4.53 Very good
lecture process

23. | Lecturers encourage the creation of a 4.71 Very good
comfortable and positive learning atmosphere.

24. | Lecturers are able to inspire enthusiasm in 471 Very good
students

25. | Lecturers are able to inspire students 4.76 Very good

Source: Processed data

When viewed per indicator, several aspects received the highest scores,
namely arriving on time for lectures (4.94), speaking clearly while teaching (4.88),
providing a good example of professional behavior (4.82), and being open to
discussions with students (4.82). In addition, the indicators of respecting student
questions, having a high commitment, being able to control the class, and being
able to inspire students also received high scores, each at 4.76. These findings
indicate that students view Lecturer A as having strengths in the aspects of
discipline, clear communication, professionalism, openness, and the ability to
build positive academic relationships in the classroom.

Meanwhile, several indicators scored relatively lower than others,
including openness to criticism and input from students (4.47), responsiveness to
student problems (4.47), creativity in resolving problems (4.41), and adaptability
to student circumstances (4.41). Although these scores remained in the good to
very good category, these findings indicate that certain aspects could still be
strengthened. In other words, these assessment results do not indicate
fundamental weaknesses, but rather illustrate areas of development that could be
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addressed in improving the quality of interactions between lecturers and
students.

The findings of this study reinforce the view that attitude is a crucial
component of lecturer performance. High student ratings for discipline,
communication, professionalism, respect for students, and openness indicate that
the quality of learning is determined not only by mastery of the material but also
by how lecturers display their attitudes during the learning process. This aligns
with the opinion of(Celkan et al., 2015) which emphasizes the importance of
respect, positive interactions, and educator professionalism in creating a
conducive learning climate. Likewise,(Holzer & Daumiller, 2025) emphasized
that openness, reliability, respect, and benevolence are important elements in
building trust in an educational environment. In the context of this study, high
scores on several indicators indicate that these elements were strongly reflected
in Lecturer A.

These results also support the idea that lecturer performance assessments
need to include soft skills, particularly attitude, to provide a more comprehensive
evaluation. Lecturer performance assessments often focus more on hard skills
and formal task performance, even though students, as those who directly
experience the learning process, can provide important information regarding the
quality of lecturers' attitudes in the classroom. Therefore, attitude-based
instruments such as those in this study can complement lecturer evaluation
systems, particularly in obtaining insights into the quality of lecturer interactions,
empathy, fairness, and professionalism.

However, the results of this study should be interpreted with caution. This
study was conducted on only one lecturer and a limited number of respondents,
so the findings are descriptive and contextual in nature. Therefore, the results are
not intended to make broad generalizations, but rather to demonstrate that an
attitude-based lecturer performance assessment instrument is applicable and
capable of providing an empirical picture of aspects of lecturer attitudes as
assessed by students.

CONCLUSION

This study demonstrates that an attitude-based lecturer performance
assessment instrument can be applied to describe students' assessments of
lecturers' attitudes during the learning process. Based on the results of 17
students’ assessments of Lecturer A, the overall average (grand mean) was 4.68,
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which is categorized as very good. These results indicate that, in general, students
assess Lecturer A as having a very good attitude during learning interactions.

The indicators that received the highest scores were discipline, clarity of
communication, professionalism, openness to discussion, and the lecturer's
ability to inspire students. Meanwhile, aspects that received relatively lower
scores, although still in the good category, were openness to criticism,
responsiveness to student issues, creativity in problem-solving, and the ability to
adapt to student circumstances.

Thus, attitude-based performance assessment instruments can be used as
a complement to lecturer performance evaluations, ensuring that assessments
focus not only on knowledge and hard skills but also on soft skills, particularly
attitude. This study was limited to one lecturer and a limited number of
respondents. Therefore, further research can be conducted with a wider range of
respondents and include testing the instrument's validity and reliability.
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